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Executive Summary 

Members of the instructional Enrichment Committee had rich conversations over many weeks. These 
discussions concluded that best teaching practices apply to a traditional in school experience as well as a 
remote teaching experience.  However, the challenge is to adapt best practices when students do not 
have access to their teachers, commonly referred to as asynchronous time, in order to ensure that 
students have the best possible learning experience during the COVID-19 pandemic.  It is important to 
note that any form of a hybrid teaching model has some degree of asynchronous time. 

The most significant challenge is to make sure that students are regularly supported in some way when 
they do not have direct contact with the teacher.   Asynchronous learning requires a level of self- 
direction that some students can handle better than others due to age or developmental maturity.  
Students need teacher/student check points to affirm or to adjust student learning. For example, we 
could regularly require students to check in during office hours, advisory, Bobcat time and/or and 
having paraprofessionals check in with students when teachers are unavailable.  Another student 
support that can be utilized is the use of peer tutors within each school or by using older students 
checking in with younger students.   

It is also important that teachers have the resources to implement asynchronous learning, in training, in 
materials and technology. It is critically important to use technology that the children have been trained 
to use, so they can be successful meeting teacher expectations when asynchronous.  Technology used 
must be appropriate for the developmental level of the students taught.  It is best to use a few programs 
well, then many programs poorly. 

An important best practice identified was the need to connect synchronous work with asynchronous 
lessons so there is continuity of expectation allowing students to link learning. One way of 
accomplishing this is a shift to project-based learning or theme-based learning and away from the sense 
of having to meet every standard that might be expected in a normal school year.  Teachers need to 
differentiate what they NEED to teach so that students have the skill sets to progress when not with 
their teacher.  Teachers need to focus on the broad competencies in their area and not get lost in the 
standards. 

Another idea major idea discussed was using asynchronous time to develop self-chosen reading from a 
broad spectrum of materials including talking books.  The District needs to commit to as many book 
choices as possible for student readers including book sets.  Students are more likely to be motivated to 
read books of their own choice, and the research is conclusive that this voluminous reading enhances 
growth in both reading and writing. 

Multi-modal teaching/learning opportunities provide broad access for all students to all lessons.  
Examples include: the flipped classroom, the use of video to engage learners, the use of audio to capture 
student interest, having students present to their peers, and the use of students’ unique skills to enhance 
learning.  We should recognize that a student’s technology skill may enhance the learning experience for 
all, including the teacher!   

To accomplish our instructional goals, we need to ensure our broadband capacity is capable of 
supporting teaching and learning.  We also need to assist families, when necessary, to make sure they 
have access to the internet from home or a common location, like a library.   The expansion of school 
issued technology devices K-12 as well taking advantage of the technology to enhance teacher/ student 
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multi-modal capacity provides a breath of untapped opportunity to support student learning when they 
cannot be with their teacher. 

Everything in this report requires the ORCSD continue to find ways to support our teachers with 
continued professional development, with materials for their classrooms and colleague support.  The 
pandemic has accelerated new learning for adults, new ways of lesson delivery and new and challenging 
ways of lesson design.  All this “newness” requires time to learn and grow together. 

Although not specific to the charge of the ORCSD School Board, we need to look at the school system 
from the eyes of a parent.  Everything we choose to do or not do has an impact on families.   We need to 
assure parents that our schools are open to students who are struggling and inform them of the multiple 
ways they can access these services.  We need to develop a specific resource that provides parents a 
clear path when they need help.  We need to provide them with a directory if their child has academic, 
socio-emotional, or mental health needs, health related needs, or simply needs an informed adult to talk 
to assist in identifying resources outside the school system. 

 

 

Educational Vision of the ORCSD 

The Oyster River Cooperative School District is a place where students, parents, staff and community 
members’ work together to foster a life-long passion for learning and to engage all students in 
developing the skills and knowledge they need to further their education; participate as citizens, succeed 
in the workplace; live healthy lives; and to thrive in the World. 

In the ORCSD students, teachers and community members take pride in our schools and understand that 
each of us has a role to play in ensuring their success. 

Members of the ORCSD education community all work together to create safe, stimulating learning 
environments where all students are challenged and excited by the opportunities to learn; where 
students and teachers alike feel it is safe to take creative risks; and where every member of our 
community is known and valued. 

An Oyster River education places a high priority on transferable skills like reading, writing, problem-
solving, collaborating, and creative thinking.  OR educators believe that students who can read, write, 
think, and create will be ready for whatever comes next in their lives.  Throughout their time in the 
ORCSD students are regularly challenged to read deeply, write about what is important to them, solve 
complex problems and find creative ways to express themselves.  These core elements have been and 
always will be vital components of the Oyster River educational experience. 

During their time in the ORCSD students become strong, independent, critical thinkers with a 
commitment to living ethically and a belief that each of them can and should make a difference in our 
world. 

Given the adopted vision of the ORCSD, what best teaching practices support this vision as we adapt to 
the forced structural changes brought about by the pandemic? 
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What Does Great Teaching and Learning Look Like? 

The committee spent a great deal of time wrestling with the question of what does great teaching look 
like.  Great teaching and learning can be hard to define, but we all feel like we know it when we see it.  As 
the committee reflected on this important question, several key themes surfaced. 

Students feel a strong sense of competence. Learners are more invested in learning when they feel a 
sense of self-confidence and proficiency. When growth is the goal, students are inspired to innovate and 
take on appropriate challenges.  

• Ongoing feedback loop 
• Heterogeneous learning styles and personalization 
• Goldilocks zone—appropriate level of challenge 
• Timely feedback 

Students have a strong sense of belonging. Personal connections are at the heart of great teaching 
and learning. When students have positive relationships with their teachers and peers, they can take the 
risks needed to ask questions, struggle through challenges, and learn in community. 

• Ongoing feedback loop 
• Shared humor and joy 
• Individual conversations 
• Growth  
• Trusting relationships 
• Collaborative  

Students (and teachers) have autonomy. Students are more motivated when they have a sense of 
power, control, and ownership of their learning. Offering students choices—both simple and complex—
about daily learning enables work to be varied, differentiated, and personalized. Teachers need 
flexibility to be creative and innovative within the boundaries of the curricula and school/district goals. 

• Heterogeneous learning styles and personalization 
• Choice (students and teachers) 
• Taking risks with students 
• Tapping into students’ passions 

Learning should be deeply engaging. Rote memorization and the simple regurgitation of facts might 
have made sense decades ago in school, but no longer. Learning should be deeply absorbing. Students 
learn best when immersed in deep, rich, hands-on, and interactive learning that leaves them thirsting for 
more. 

• Innovation 
• Engaging environments 
• Exciting lessons 
• Teacher is a learner and shares passions 
• Students spend more time doing than listening 
• Inspires to reflect and think deeper 
• Great teaching is not rushed 
• Heterogeneous learning styles and personalization 
• Choice (students and teachers) 
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Learning is relevant. “Why do we have to do this?” is a question that should be encouraged by teachers. 
When students feel a sense of purpose, they can be more motivated and passionate about learning. 

• Relevant lessons 
• Use content as the vehicle for learning 
• Not compartmentalized, destroy silos 
• Use technology (and not use it) appropriately 

Learning is safe and joyful. Emotions are deeply connected with cognition. When students feel 
comfortable to be who they are and have fun as they learn, they are more capable of great cognitive 
growth. Plus, it makes school just plain old awesome. 

• Fun and humorous and quirky 
• Allows for failure  
• Safe to be yourself 

Strategies of Excellent Teaching 

Students feel a strong sense of competence. 

• Focus on competencies, with goal of fewer standards. 
• Assure universal access to tools and resources. 
• Assure that technology expectations are taught before content to ensure success. 
• Design lessons around high standards that can be met by all. 

Students have a strong sense of belonging. 

• Encourage participation in office hours by promoting benefits and utilizing teacher invitations. 
• Regular counseling check-in with staff and students.  

• Use service clubs to support younger learners. 

• Implementing the comprehensive counseling program/advisory program (teaching students 

about self-advocacy, how to access supports, developing executive function skills) 

• Inclusive instructional practices for all learners 

• Being aware of culture and interactions.   

Students (and teachers) have autonomy. 

• Provide voluminous student reading opportunities. 

• Think of reading opportunities beyond the classics (linking students into library, reading 

groups) 

• Utilize resources to engage students on asynchronous days/blocks (flipped lessons, question of 

the day, study sessions/groups, peer tutoring Senior to Freshman, High School to Middle School, 

enrichment activities, counseling programming, teachers greet asynchronous students). 

• Inclusive instructional practices for all learners 

• Inclusive curriculum (diversity and decolonization) 
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Learning should be deeply engaging. 

• Encourage projects, themes, and multi-day lessons. 
• Use audio/visual to support asynchronous work and learning (ex. Audio directions/video to 

support) 
• Create more hands-on options to be done on asynchronous days. 
• Tap into student, small groups, and class interests to motivate (using break out rooms and 

assigning groups for asynchronous work if can be done safely) 
• Multi-modal communication 
• Varied and reinforcing modalities. 
• Personal Connections, building rapport. 

Learning is relevant. 

• Make sure asynchronous connects to synchronous. 

• Talking openly about strategies and habits of learning. 

• Recognize a variety of readings, options for accessing text (accessibility). 

• Encourage self-chosen readings. 

Learning is safe and joyful. 

• Make content accessible to accommodate learners. 

• Accommodations should level the playing field for instruction and assessment. 

• Building a culture and learning the skills and strategies that they can learn adapt and adopt to 

the culture- being aware of how you grow a building culture and being a part of that process. 

• Provide choice to students (study, texts, empowerment, self-awareness in learning, how to 
engage and how to demonstrate learning). 

Teachers are supported and have time for collaboration. 

• Make sure the teachers have the technology skills necessary to support students. 

• Making sure resources are readily available to staff and students. 

• Provide time for professional development regarding recommendations and for staff to have 

these conversations to learn from one another. 

• Integrate cross curricular content, collaborate more across content areas. 

• Remember that best practices in the in-person classroom are also best practices when remote. 
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What About Targeted Learners; Students Who are at Risk or with Disabilities? 

Within the special education and “at-risk” learner population there are many instructional practices that 
are already exercised daily. These strategies and differentiated approaches allow a diverse population of 
learners to access the curriculum content, encourage collaboration between teachers, and offer 
increased collaboration between students and teachers.  This further opens the door to utilizing a multi-
modal approach to access and engage with content and express and demonstrate knowledge of content, 
skills, and strategies. Teachers have been flexible and adaptable; they accommodate learners by 
allowing students to access the content and then to further demonstrate that they have reached the 
competencies in a way that speaks to the student's strengths and allows them to feel successful and 
empowered by their interaction with the content and the teacher.     

Some of these instructional practices have included allowing for verbal assessment when otherwise a 
written exam might be expected or allowing a student to access “reading” content digitally; these 
accommodations speak to our acknowledgement that not all learners will access and express the 
content and the learning the same way.  

Future recommendations might include allowing for increased time for educators to collaborate with 
each other to use cross curricular peers.  This valuable time would potentially allow for teachers from 
different content areas to learn and grow from each other, reflect, and implement practices that are 
already in practice within the building. Specifically related to providing accommodations for learners 
with disabilities, is thinking about how the area of disability impacts the ability to engage with the 
content and then utilizing resources and supports to remove the barriers completely.   

For example, the junior who has a significant reading disability and is not engaging with reading specific 
supports: are they interested in a specific hobby or outside of school activity? Is there a way to 
incorporate digital reading material or social media to encourage reading and analysis? What do they 
read currently? Can we use those “outside school pieces” to help deliver content or allow students to 
demonstrate competency ability?   

Accommodations are meant to level the playing field for learners.  Accommodations do not change what 
students are learning, rather how they learn.  We encourage opportunities for students to use their 
strengths to engage in learning in a way they can access.   

 

Major Actions 

As noted in the body of this report, the use of best teaching practices, whether in person or remote, are 
critical to the success of students.  It is not practical for a teacher to implement every best practice 
outlined in this report, nor is it recommended.  Each teacher, when devising their lesson for their 
students will choose teaching strategies that work best for the age of the children, for the lesson, for the 
intended outcomes, and with consideration of the prior knowledge the class is bringing to a given lesson. 

However, the following practices rise to the top of those that should be considered in any lesson: 1. a 
theme based, project based or multi-day lesson, 2. Strategic use of teacher contact time with students, 
whether it be through office hours, bobcat time, or other means, 3. Providing parents with resources so 
they know who to easily contact if they need support for their child (ren), 4. The use of multi-modal 
presentation tools that engage every learner, 5. Time for teachers to share and develop best practices. 

 



   
 

8 
 

• Theme based, Project based and Multi-day Lessons.  Given that all hybrid models require 
asynchronous teaching time, lesson design should be viewed from a multiple week perspective.  
The importance of providing students the skills necessary to successfully continue to work on a 
lesson without direct teacher guidance cannot be underestimated.  Feedback loops should be 
frequent to ensure that students are progressing as expected.  Themes and projects, when jointly 
developed with students, increase student motivation and commitment. 
 

• Strategic Use of Teacher/ Student Contact Time.  When students are in school, there is a 
natural and fluid exchange between teachers and students.  It is one of the most important tools 
teachers have in promoting student progress.  When students are remote, time to meet with 
adults to provide support needs to be structured.  Waiting on students to approach teachers is 
not always practical nor advisable.  Students that are more successful are more likely to reach 
out to their teachers; struggling students are less likely to do so. 
 

• The Use of Multi-Modal Approach to Teaching and Learning.  Everyone has a dominant 
learning style, some learn best by hearing, others by seeing and still others by doing.  A multi-
modal approach allows for accommodation, diversification, and successful execution for any 
given learner, with appreciation of their unique learning style. 
 

• Time for Teachers to Share and Learn Together.  During the pandemic, Wednesdays have 
been set aside for teachers to learn and grow together.  Wednesday’s have been reserved for 
teachers to meet across the district, except for Grade 5.  The elementary schools and the middle 
school have created opportunities for teachers to share by grade level or by team.  The high 
school has no other structured time for teachers to collaborate beyond Wednesdays. 
 

• Providing time for students to read independently. The committee spent a great deal of time 
talking about how best to use time away from the teacher. Utilizing asynchronous time to 
develop self-chosen reading from a broad spectrum of materials including talking books is a 
powerful way to engage students.  Providing as many book choices as possible for student 
readers including book sets should be a primary focus of the district.  Students are more 
motivated to read books that they choose.  Research is conclusive that deep meaningful reading 
enhances growth in both reading and writing. 
 

• Providing Parents Contact Resources.   Parents naturally gravitate to their classroom teachers 
when seeking academic help for their child.  It is equally important for parents to know who else 
can assist them if their child is depressed, feeling isolated, suicidal, or is having health concerns.   

Arguably, these are the most critical strategies that will ensure that Oyster River students will have 
meaningful, engaging work to do on the days they are not being directly taught by their teachers.  If 
consistently applied, students will have the knowledge they need to be successful and have access to 
their teacher, not in the moment, but soon enough to keep students on a constructive path. 

The final recommendation of the committee is to share this report with district educators and ask that 
building level governance task forces take responsibility for implementation.  

 

 


